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DISTRICT TRAINING EVENT FOR BEGINNING TEACHERS 
 

 

Teachers and group leaders to whom we entrust our children and youth for the purpose of Christian 

education and formation take on a critical responsibility in the life of the church. How we each are 

formed as Christians determines, at least in part, our understandings of God, Jesus Christ, and the 

church. The relationships we forge as we engage in the journey of becoming disciples makes all the 

difference in the kinds of Christians we become. 

 

Teaching is an awesome ministry, and one we don’t take lightly. To that end, it is crucial that all 

teachers and group leaders master at least the basics of Christian education and formation. A 

church that takes this ministry seriously will require that beginning teachers participate in a training 

session such as this one. 

 

This workshop is intended as a place to begin. Upon completion of the workshop, participants will 

 Understand the purpose of the ministry of Christian education and formation 

 Recognize areas of personal competence and comfort, as well as areas of needed growth 

 Know what it means to “do no harm” in the classroom in ten major areas of education and 

discipleship 

 Know and recognize how to incorporate teaching methods and activities related to multiple 

intelligences 

 Learn some basics in teaching for transformation and through use of the Quadrilateral 

 

All the handouts are included here, unless they are on the GBOD website; in that case, the link is 

clearly noted. 

 

The format is designed like curriculum resources: the wider column is the instructions. Great effort 

has been made to ensure that the directions are clear and concise. They are addressed to “you.” 

Sometimes “you” will be you, the instructor; sometimes “you” is the participant. In other cases, the 

instruction will refer to what you are to have the participants do. Although these three approaches 

are intermingled, they should be clear. The sidebar information will add clarity. 

 

The sidebar includes added information, explanation, or commentary for the leader. This information 

is separated to keep the instructions more tidy and easy to follow. 

 

The workshop is approximately four hours. Schedule a break when it seems appropriate. 

 

PREPARATION/ SUPPLIES NEEDED 
 

 Make copies of all handouts, noted in bold. 

 Nametags  

 Newsprint and markers 

 Bibles (a few, in case participants did not bring one) 

 The United Methodist Hymnal for each participant. If you can identify a good piano player and 

arrange for a piano, all the better. 

 Preview Part II (Doctrinal Standards…) of The Book of Discipline (for Activity 7) 

 Hospitality items (signage, refreshments) 
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1. Welcome and Introductions [15 minutes] 
 Welcome participants. Introduce yourself. 

 Do an icebreaker exercise appropriate to the group size and 

time available. 

 Open with a prayer or other devotional. 
 

2. To Begin the Task of Teaching [30 minutes] 
 Teachers all agree to teach for a reason. Regardless of the 

reason, you are entrusted with a great responsibility.  

 Raise your hands if you agreed to teach for any of the 

following reasons. You can raise your hand more than once. 
 

 You were coaxed. 

 You were told, “It’s easy” or “It won’t take much 

time.” 

 You felt like you needed to take a turn. 

 You were invited by a person in the class or group. 

 You have a passion for this age group or area of 

interest. 

 You felt a call by God to this ministry. 

 You want to give back to the church in a ministry 

that was meaningful to you. 

 You felt guilty saying no. 

 You have been preparing yourself to engage in this 

ministry and now you have the chance. 

 You answered a plea from the pulpit or newsletter. 

 You felt it was important for a family member, so 

you have stepped up. 

 You didn’t want to disappoint someone. 

 You think it will be great fun. 

 You know that this is your spiritual gift. 
 

1. Ask: How did your responses make you feel about 

yourself as a teacher? 
 

 Discuss next the purpose of Christian education and 

formation. First, ask for a definition of Christian education. 

Then discuss the purpose. Record responses on newsprint. 
 

2. Ask: Given the definitions and conversation about 

purpose and your reasons for agreeing to teach, 

have your impressions of yourself as a teacher or 

your reasons for wanting to teach changed? If so, 

how? 
 

 Distribute the Foundations handout. Skim through the 

document. 
 

 Select several of the “think about it” questions for 

discussion. 

  

Welcome 

Have nametags for everyone. 

Icebreakers and introductions 
can take a while, so if you do not 
have time to do a thorough job 
with the group, at least offer 
them a way to get to know you. 
Establishing rapport early, 
especially showing a sense of 
humor and approachability, will 
enhance the learning experience. 
One method is to invite them to 
ask you questions about you. 

If you know you will spend more 
time on introductions, welcome, 
and hospitality issues, adjust the 
rest of the times for the activities 
accordingly. The suggested times 
given here are only estimates. 

 

Task of Teaching 

The handout, Foundations, is 
found at 
www.gbod.org/education in the 
xxxxxxxxxxxxxxxxxxxxxx section. 
This document explains and 
expands on the Disciplinary 
statement regarding the 
theological foundations for the 
ministry of Christian education 
and formation. 

 

Most likely, you will have a 
combination of reasons for 
teaching; some good, some less 
than exciting. The point is that 
having agreed, it is important to 
take the commitment seriously. 
One step in demonstrating that 
commitment is in participating in 
this workshop. 

Take about 10 minutes for the 
preliminary questions and 20 for 
the review and discussion of 
Foundations. 

http://www.gbod.org/education
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3. Assessing Your Teaching Abilities [30 minutes] 
 Hand out the Assessment Tool and allow several minutes 

for everyone to complete it. Have them tally an average for 

each question. (You can estimate; you don’t have to take 

the time to do the math precisely.)  
 

 Unpack this assessment in one or more of these ways:  
 

 Designate the different corners of the room as 1, 2, 3, and 4. Go 

through several of the questions and stand at the number you 

averaged for those questions. 
 

 Go through the list of ten categories asking participants to stand, 

first, if that category scored 3 or 4 (then sit); second, if that category 

scored 1 or 2.  
 

 Go through the list of ten categories asking participants to stand 

if that category was their highest average (even if it is a tie with 

another category). Then do the list again asking for the lowest 

average. 
 

 After getting the visual inventory of the differing skills and 

strengths, discuss these questions. 
 

1. What does our movement from category to category 

suggest to you? 

2. Were any of your averages a surprise to you? If so, 

what does that suggest to you? 

3. If there was a noticeable disparity in averages for 

the different categories among teachers from the 

same church, how might you work with each other 

to enhance proficiency over all for each of you? 
 

 

4. Basic Teaching Tools [45 minutes] 
 Individually, jot down in the different activities that you have 

done yourself (as a student) or have had your own students 

do. Take 5 minutes and list as many as you can. 
 

 Next, try to identify some categories into which those 

activities would fit (for example, uses visual aids, work with 

hands, etc.). Put an initial or symbol with each activity to 

indicate its category. 
 

 Distribute the handout “Overview of the Eight Core 

Intelligences.”  
 

 Review the descriptions and compare how the activities 

identified conform to the descriptions. Be sure everyone 

understands the categories and descriptions.  
 

 Think about your class members. Ask: What sorts of 

activities seem to work best for each of them? Which ones 

fall flat? Is there a pattern there according to the type of 

intelligence? If so, what can you do to modify your teaching? 

Assessing Your Teaching 

The Assessment Tool asks a 
series of questions in ten 
different areas of knowledge and 
skill. At the least, a teacher must 
do no harm in the classroom, and 
this assessment will help to 
identify areas of strength and 
needed growth. The purpose is 
not to put anyone on the spot, so 
it is important to do this exercise 
in a positive and encouraging 
way. (All handouts are included 
after the session plan.) 

Standing at 1, 2, 3, or 4 

Some averages will not be a 
whole number, so stand at the 
number closest to the average. If, 
for example, your average on 
Teaching is 2.4, stand by the 2. If 
the average is 2.7, stand by the 3. 

If any of the teachers average 2 
or less over all, it would be 
advisable for them to work with a 
more experienced teacher until 
they can bring up their own level 
of proficiency.  The results of this 
assessment will also help to 
identify areas were more training 
could be offered. 

 

Basic Tools 

For the individual lists, most 
activities lead to some kind of 
discussion. “Discussion” needs to 
be listed only if it is the only thing 
done. A drama, for example, is 
listed as drama, not as drama 
with discussion afterward. 

Do not describe what the 
different intelligences are until 
after participants think about 
their own categories. The 
symbols are only for each 
person’s use, so it can be 
whatever makes sense to that 
person.  
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5. Learning Hooks [20 minutes] 
 Distribute the handout Learning Hooks. Group people 

according to the age-level they teach. 
 

 Describe the learning hooks. The worksheet shows 

examples for the passage in Luke 17. Be sure everyone 

understands them.  
 

 Have participants figure out learning hooks for one of the 

other passages that are appropriate for the age level they 

teach or would like to teach. 
 

 As time permits, compare notes on the hooks the group 

have identified. Ask: Have you tried learning hooks other 

than the eight listed here? What are they and how do they 

work? 

 

 

 
6. Teaching for Transformation [25 minutes] 
 Distribute the Teaching for Transformation handout. Before 

using the handout, describe the difference between 

formation and transformation. Then ask if anyone would be 

willing to describe, briefly, an event, experience, or new 

awareness that was transformational and how it 

transformed. 
 

 Explain the handout activity, be sure instructions are clear, 

then plot responses on your continuum. Everyone should 

work independently in silence. 
 

 When the transformation line is complete, invite one or two 

more stories. Ask: Who else was involved in your 

transformational experience? What was the setting? What 

happened that caused you to change? 
 

 Form small groups and discuss these questions: Think 

about what goes on in your class or group. How might you 

establish a setting and lead the class so that it is conducive 

to transformational moments? What might you need to 

change or add? What might need to happen that does not 

now happen for transformation to occur? How can you 

describe a transformative experience so that it models what 

you hope to accomplish? 
 

 As time allows, share some insights from the small groups.  

  

Learning Hooks 

The brain requires a context; for 
something new to make sense, it 
must be able to make some sort 
of connection with what is 
already known. Learning hooks 
are methods that help to make 
those connections and engage the 
learner in the lesson.  

1. Find common ground 
2. Build on previous knowledge 
3. Create an emotional connection 
4. Ask questions 
5. Expose misconceptions 
6. Clarify vocabulary 
7. Create interest 
8. Connect learning to life 
 

Transformation 

For our purpose, formation 
describes what shapes the 
essential being, character, values, 
and attitudes. This may be largely 
unconscious. Transformation 
describes events, attitudes, 
experiences, ideas, or behaviors 
that consciously reshape that 
character or being into 
something new. Teaching that is 
transformational will help a 
student make a shift in attitude, 
knowledge, values, or behavior to 
one that is more Christ-like. 
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7. A United Methodist Approach to Teaching [40 minutes] 
 

A Look at Grace [20 minutes] 

 The level of familiarity with these Wesleyan emphases may 

vary greatly among participants. Ask those who are more 

familiar to explain the concept of grace to the rest of the 

group. Be sure to supplement (or correct) information as 

necessary. 
 

 Distribute copies of The United Methodist Hymnal. Have 

one for each participant, or at least two or three for each 

table group. Ask each table group to select one hymn from 

each of the sections on prevenient, justifying, and 

sanctifying grace that illustrates well what that grace is and 

means. 
 

 As time allows, ask each table group, in turn, to explain 

briefly how the lyrics illustrate the meaning of grace. Then 

have them sing the hymn (or have the whole group join in). 

Go around to each table group at least until you have heard 

one example of each expression of grace. 
 

A Look at the Quadrilateral [20 minutes] 

 Distribute the handout on Using the Quadrilateral. In four 

small groups, consider the Scripture passage according to 

one of the lenses of the Quadrilateral.  
 

 Read the passage in your group and discuss it in the 

context of your part of the Quadrilateral. The questions on 

the handout are meant to help initiate the conversation, not 

to limit it. 
 

 Come together in the whole group to share interpretations 

of the passage through the quadrilateral. Ask: How has 

using the Quadrilateral as a tool to study Scripture helped to 

expand the way you think about it or approach it? How 

might this approach be helpful with the class or group you 

lead or teach? 
 

 As time allows, take time for any other questions about any 

of the activities or learning for the day. 
 

8. Closing [10 minutes] 
 

 Hand out the event evaluation and point out where it will be 

collected. Thank your hosts and participants again. Give any 

last minute comments or instructions. 

 

 Close with a prayer or benediction. 

  

A United Methodist 
Approach 

A piano and pianist will be a 
helpful addition to this first 
activity. But, Methodists can sing, 
so accompaniment is a bonus; not 
an essential. 

See pages viii-ix in the Hymnal to 
find the hymns about grace. 

One distinctly Methodist doctrine 
is our understanding of grace—
prevenient, justifying, and 
sanctifying. 

One Wesleyan approach is the 
Quadrilateral—looking at a Bible 
passage or life situation through 
the lenses of Scripture, tradition, 
reason, and experience. 

The Book of Discipline of  The 
United Methodist Church 
describes grace (and other 
doctrines) and the Quadrilateral 
in Part II (Doctrinal Standards 
and Our Theological Task). Be 
sure you are familiar with this 
information. Look particularly at 
pages 46-47 and 76-83 in the 
2008 Discipline. 

The Quadrilateral 

Each group will consider only 
one part of the Quadrilateral. If 
you have a large group, divide 
into 8 or 12 smaller groups.  

This difficult passage was 
selected on purpose, so don’t 
change it. It is in the Bible, and 
deciding how and what to do 
with it can be an important part 
of the discussion. Does our 
doctrine of Scripture allow us 
just to discard troublesome 
passages? If so, what does that 
mean for the authority of 
Scripture (or the rest of the 
Scripture we decide to keep)? 
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ASSESSMENT TOOL 
Read each statement; then circle the number that best describes your situation. 

1 = Not at all;  2 = Somewhat;  3 = Mostly;  4 = Definitely 

 

Theology 
1  2  3  4  I experience God’s love and grace in my life. 

1  2  3  4  I make connections between my personal experience and the Bible and the Christian 

heritage. 

1  2  3  4 I can help others make connections between their experience and the Bible and the 

Christian heritage. 

1  2  3  4  The way I teach is aligned with my understanding of God, Jesus, the Holy Spirit, and the 

church. 

 

Teaching 
1  2  3  4 I understand that my teaching is in response to a call from God. 

1  2  3  4 I know I never enter a classroom alone, for God is always present with me. 

1  2  3  4  I understand that one of my primary roles as a teacher is to model the Christian faith to 

the best of my ability. 

1  2  3  4  I believe the role of a teacher is not only to share information but also to create an 

environment where God can transform us into the people God wants us to be. 

1  2  3  4  I understand how the primary task of the local congregation relates to my role as a teacher. 

1  2  3  4  I know that people prefer different learning styles, and I am able to incorporate these 

different styles into my lesson plans. 

1  2  3  4  I use a wide variety of methods in my teaching, and I am able to adapt them to the 

preferences of my class. 

 

Bible 
1  2  3  4  I can easily find passages in the Bible. 

1  2  3  4  I know how to us a concordance, Bible dictionary, Bible atlas, and commentary. 

1  2  3  4  I know which books of the Bible are considered Law, Prophets, Writings, Gospels, History, 

Letters, and Revelation. 

1  2  3  4  I follow a plan for personal Bible study. 

 

Living the Faith 
1  2  3  4  I know I have the power to influence others, and I use this power wisely. 

1  2  3  4  I live as a Christian disciple knowing I am an example to others in all aspects of my life. 

1  2  3  4  As a teacher, I listen to students in order to know what and how to teach. 

1  2  3  4  I use a variety of classroom management techniques as a way to manage discipline issues. 

 
Curriculum 
1  2  3  4  I know what curriculum my congregation uses and understand why we use it. 

1  2  3  4  I know how to plan and teach using the curriculum my church provides for me. 

1  2  3  4  I know who to call on in my local church for obtaining the curriculum I need. 

1  2  3  4 I know where to go for more information on curriculum and on how to use it. 
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The United Methodist Church 
1  2  3  4  I know the history of The United Methodist Church and can teach this legacy to others. 

1  2  3  4  I know and live out the mission of the church. 

1  2  3  4  I understand the meaning and impact of our connectional system. 

1  2  3  4  I understand and can explain to others the organizational structure of The United 

Methodist Church. 

1  2  3  4  I appreciate the uniqueness of The United Methodist Church and its role in making a 

difference in the world in the past, for today, and into the future. 

People 
1  2  3  4  I have a deep knowledge of the characteristics, needs, and life stage of the age level I 

teach. 

1  2  3  4  I match my teaching methods to the learning styles of my group . 

1  2  3  4  I understand how groups work and adapt my teaching to group dynamics. 

1  2  3  4  I treat each person in my class as a child of God and recognize the uniqueness of each 

one. 

1  2  3  4  I recognize the importance of family in the life of each person in my group and teach with 

an understanding of the various forms of families today. 

 

Faith Language 
1  2  3  4  I know that the church has its own language to describe the experience of the church and 

faith. 

1  2  3  4  I know and can use words that describe the place where we worship and the articles of 

worship. 

1  2  3  4  I know and can use words that signify the seasons of the church year. 

1  2  3  4  I know and can use words that describe God and the relationship human beings have 

with God. 

1  2  3  4  I use appropriate faith language with the group I lead. 

 

Classroom Environment 
1  2  3  4  I know my group members’ names. 

1  2  3  4  I know how to arrange the space where I teach so that it is appropriate for the group I 

teach. 

1  2  3  4  I know how to create a space for growing in worship and spiritual practices. 

1  2  3  4  I know what basic supplies are needed for the age group I teach. 

1  2  3  4  I know what to do to create a safe space for the age group I teach. 

 

Christian Heritage 
1  2  3  4  I know about our foremothers and forefathers of the faith and feel confident about telling 

others that information. 

1  2  3  4  I have a variety of images of God, Jesus, and the Holy Spirit. 

1  2  3  4  I feel confident in explaining to people completely new to the Christian faith who we are 

as Christians. 

1  2  3  4  I understand what we mean when we call someone a disciple and understand my place 

in the disciple-making process. 
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OVERVIEW OF THE EIGHT CORE INTELLIGENCES 
 

 

Word Smart-- Verbal/Linguistic  
Learners who are “word smart” enjoy working and playing with words and need verbal stimulation.  

 

Some Verbal Learning Activities:   reading   writing    telling stories   readers theater   

completing sentences   memorizing names or dates   writing poems   keeping a journal   

debate   jokes 

 

Number Smart-- Logical/Mathematical 
Learners who are “number smart” enjoy numbers, patterns, and problem solving. 
 

Some Logical/Mathematical Activities:  number and word puzzles   exploring patterns, sequences, 

and relationships   step-by-step instructions   games   deciphering codes   outlining   

learning what lies beneath the surface 

 

Picture Smart-- Visual/Spatial 
Learners who are “picture smart” enjoy seeing and visualizing things.  
 

Some Visual/Spatial Activities:   using pictures   imagining (see with our inner eye)   maps   

 graphs   charts   video or movies   understanding the relationship among things   drawing  

   

 

Music Smart-- Musical/Rhythmic  
Learners who are music smart receive information through music and rhythm (but do not necessarily 

have skill as a musician).  
 

Some Musical/Rhythmic Activities:   writing musical formulas for information   tapping out rhythms  

 listening to music while working   create rap singing   playing instruments   using story songs 

 making musical instrument 

 

Body Smart-- Body/Kinesthetic  
Learners who are “body smart” need to use movement and touch.  
 

Some Body/Kinesthetic Activities:  games that require movement   using motions with songs or 

stories   marching   touching objects   pantomime   role playing and drama   dancing   

sports  

 

People Smart--Interpersonal or Social 
Social learners learn from and with others in small groups or teams 
 

Some Social Learning Activities:  interviews   discussion and dialogue   asking and answering 

questions   cooperative learning games   brainstorming   parties   service projects  

 

Self-Smart—Intrapersonal or Independent 
Independent learners work best on their own.  
 

Some Independent Learning Activities:   using reflection and self-knowledge   figuring out things 

for themselves   work in silence (for a while at least)   identifying with a character in a story   

research project   focusing on inner feelings  

 

Nature Smart -- Naturalist  
Naturalist learners appreciate nature and the natural world, including the “heavens.” 
 

Some Naturalist Learning activities:   observing and interacting with nature and natural elements 

(living and not living)   categorizing the order of things (species, types)   understanding the 

relationship between patterns of growth and development and the natural consequences   nature 

walk   work with pets or animals   learn outside   look at stars 
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Intelligences are formed in a specific developmental order.  

 

Researchers believe intelligences are formed and developed in the following order: 
 

 Musical/Rhythmic - Formed in utero, the fetus hears the rhythm of the mother’s heart beat. After 

birth, an infant quickly learns to discern the rhythm and tone of familiar voices, particularly the 

voices of Mom and Dad. 
 

 Visual/Spatial - Bright colors and black and white patterns pull a child’s attention and stimulate the 

brain. 
 

 Body/Kinesthetic - A child learns about his or her world by touching it and often tasting it. 
 

 Verbal/Linguistic - Speech begins as babbling sounds, which connect into patterns, which 

eventually form simple then more complex words. A child is capable of learning any one of 

hundreds of languages at birth. 
 

 Logical/Mathematical - Children begin to recognize cause and effect and learn what makes Mom 

come quickly. 
 

 Intrapersonal - Children begin to make discoveries about themselves - that they have definite likes 

and dislikes. They learn what makes them laugh and cry, what makes them feel safe or anxious, 

and what comfort and discomfort are. 
 

 Interpersonal - Children learn to interact with others, to share, and to communicate. This takes a 

while (some may argue a lifetime).  
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LEARNING HOOKS 
 

Luke 17:11-19 Jesus Cleanses Ten Lepers 
 

The summary: Jesus was traveling to Jerusalem when he and the disciples were approached by a 

group of lepers at the outskirts of a village. They kept their distance and called out for mercy. Jesus 

told them to show themselves to the priests and while on their way, they were healed. One of them, a 

Samaritan, was the only one to turn back and offer thanks. Jesus asked him (rhetorically, it would 

seem) where the others were. Then he announced to the now-healed Samaritan leper that his faith 

had made him well. 
 

Read this passage aloud (from a Bible) in your table group. Examples of the learning hooks for Luke 

17 are in parentheses. Using one of these other Scriptures, write your own examples:  

  Exodus 5:1-11     Isaiah 33:5-11     Mark 2:1-12 

 

1) Find Common Ground (Most of us have had some reason to ask for mercy, healing, or help.) 

 

 

 

2) Build on Previous Knowledge (Jesus--or one of the prophets or disciples—healed someone in 

another Bible story we studied.) 

 

 

 

3) Establish an Emotional Connection (Lepers were forced to live outside the bounds of the village, 

isolated from family, community, and worship, until they were healed—if they were ever healed.) 

 

 

 

4) Ask Questions (What, do you think, would it be like to be banished from your home as “unclean”?) 

 

 

 

5) Expose Misconceptions (“Leprosy” is a kind of skin disease, but this term might also refer to 

some skin condition other than leprosy.) 

 

 

 

6) Clarify Vocabulary  (“To be made clean” is an act of physical healing, but refers to spiritual 

purification as well.) 

 

 

 

7) Create Interest (Lepers were required to cover their faces call out “unclean” to warn others to 

keep their distance.) 

 

 

 

8) Connect Learning to Life (When have you been profoundly grateful and what did you do to show 

it?)  
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TEACHING FOR TRANSFORMATION 
 

Plot your response to these questions on the Your Experience line. The ends of the line indicate a 

very strong or very weak (or non-existent) experience. A midpoint indicates a lesser degree 

experience. On the line below, put the number of the statement at the appropriate place on the line.  

 

For example: 

 

                                                                                                                            
 

Never  A little bit  Yes  Yes, a lot  Absolutely transforming 

 

 

 

 

Your Experience: 

 

Never  A little bit  Yes  Yes, a lot  Absolutely transforming 

 

 

A learning, attitude, experience, or event… 

 

1) gave me something new to consider about my life, attitudes, or behavior. 

 

2) exposed me to something completely new that made me think differently. 

 

3) helped activate or increase my empathy in a situation I had not considered much before. 

 

4) changed my worldview or the way I see myself, and I can’t go back to the way I was. 

 

5) revealed a bad habit (sin?) that I have changed. 

 

6) has been repeated over time and has made me feel or think in a particular way (that may be 

different from others). 

 

7) comes from strong values that I must now act on or believe in. 

 

8) challenged or confronted my values or behaviors so that I had to rethink them and/or change. 

 

9) exposed me to a culture or social situation that defines “normal” in a very different way for 

others than what “normal” is for me. 

 

10) was a revelation from God that expanded my understanding. 
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USING THE QUADRILATERAL 
 

Numbers 15:32-36 
32When the Israelites were in the wilderness, they found a man gathering sticks on the Sabbath day. 
33Those who found him gathering sticks brought him to Moses, Aaron, and to the whole 

congregation. 34They put him in custody, because it was not clear what should be done to him. 35The 

the LORD said to Moses, “The man shall be put to death; all  the congregation shall stone him outside 

the camp.” 36The whole congregation brought him outside the camp and stoned him to death, just as 

the LORD had commanded Moses. (NRSV) 

 

Scripture 

 How does the image of God and God’s requirements in this passage mesh with your 

understanding of God? 

 Does your own doctrine of Scripture require you to give equal weight to every word in the 

Bible? 

 

 

 

Tradition 

 How do you think this passage stood up within the church through the ages, and the 

church now?  

 What is the United Methodist position on work and worship on the Sabbath? (Social 

Principles, for example) 

 

 

 

Reason 

 Given the sensibilities of your current culture (without ignoring what your faith tells you) 

how do you interpret and use this passage? 

 Does this directive seem like a logical and reasonable course of action for the God you 

know? 

 

 

 

Experience 

 What is your own experience of observing the Sabbath? 

 Have you ever felt compelled to go along with the crowd in an action with which you did 

not agree or dealt with a lone objector in a crowd with whom you did agree? How did you 

deal with it? 
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EVENT EVALUATION 
 

Date: 

 

 

Location: 

 

 

Title of Event:      Event Leader: 

 

 

What did you learn? 

 

 

 

 

 

 

What went well (and why did it go well)? 

 

 

 

 

 

 

What could have been better (and what would make it better)? 

 

 

 

 

 

What information will you be able to use immediately and how will you use it? 

 

 

 

 

 

What subject was less clear to you for which you would like more training? 

 

 

 

 

 

What other workshop subjects would interest you? 

 

 

 

 

 

Your name and contact information (optional) 


